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Vorwort
Globalisierung, interkulturelle
Kommunikation und Sprache

Zum Thema des Kolloquiums

Das 44. Linguistische Kolloquium fand vom 09.09.2009 bis zum 12.09.2009 in Sofia
statt und wurde von der Neuen Bulgarischen Universitit veranstaltet. Somit wurde
die fast fiinfzigjahrige ununterbrochene Tradition des Linguistischen Kolloquiums
fortgesetzt, das ein Beispiel fiir transkulturelle Zusammenarbeit und wissenschaft-
lichen Pluralisnius ist. Seit dem ersten Treffen 1966 in Hamburg hat sich das Lin-
guistische Kolloquium bereits als ein wissenschaftliches Ereignis etabliert, auf dem
Themen aus verschiedenen Bereichen der Wissenschaften iiber die Sprache und
ihre gesellschaftliche Rolle und Bedeutung diskutiert werden.

Das gewihlte Leitthema des 44. Linguistischen Kolloquiums Globalisierung,
interkulturelle Kommunikation und Sprache zog iiber 70 Teilnehmer aus Europa,
Asien und Australien an, was als ein Beleg fiir die Aktualitit des Themas zu deu-
ten ist. Der Grund dafiir ist u. E. darin zu suchen, dass der Mensch immer wieder
danach bestrebt war und auch heute noch ist, die Grenzen seiner ihm bekannten
Welt zu sprengen, etwas Neues zu erschlieflen, andere Menschen und Kulturen
kennenzulernen. In diesem Sinne besteht die Globalisierung, seit es den Menschen
gibt!, nur haben wir heute dafiir andere Termini wie Globalisierung und inter-
kulturelle Kommunikation geprigt. Die gegenseitigen Einfliisse und Zusammen-
hinge zwischen Sprache und interkultureller Kommunikation einerseits und der
Globalisierung andererseits werden in den Konferenzbeitrigen unter verschiede-
nen Aspekten untersucht und interpretiert: Sprache als soziales Phinomen, als
Verstindigungs-, Manipulations- und Machtinstrument, Sprache im Zeitalter der
Globalisierung,

Der Grund dafiir, dass sich heute viele Geisteswissenschaften mit diesen Proble-
men auseinandersetzen, ist die enorme Intensitiit des Informationsaustausches, die
wir den neuen Kommunikationstechnologien zu verdanken haben. Das Thema des
44. Linguistischen Kolloquiums steht auflerdem in enger Verbindung mit den eu-
ropéischen Politiken zur Bewahrung der kulturellen und Sprachenvielfalt, Erfor-
schung der Rolle der Sprache in der Gesellschaft, der unterschiedlichen Diskurse
und ganz besonders mit der interkulturellen Kommunikation.

1 Bogdan Bogdanov: I'moGanuasanmara - eqHo peamictunHo paséupane. Coduircku
mnanosu: B mamer na JK. Bompuap, Codma, 2007, http://bogdanbogdanov.net/
pdf/32.pdf
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Plenarvortrige

Bereits die Plenarvortrige von Goltschnigg, Todorov und Altan illustrieren dieses
vielfiltige Herangehen an die Globalisierung und ihre sozialen, wirtschaftlichen,
politischen und kulturellen Folgen, die ihren Niederschlag in der Sprache als unse-
rem wichtigsten Kommunikationsmittel finden.

Der Beitrag von Djetmar GOLTSCHNIGG versucht anhand des Falls ,Osterre-
ich’ eine Analyse der Identitétskrisen in der heutigen globalisierten Welt zu er-
stellen. Er zieht sowohl Traditionswerke der deutschsprachigen Literatur als auch
deren Rezeptionszusammenhiinge heran, um sich mit den durch den im Wiener
Fin de siécle virulenten Antisemitismus hervorgerufenen jiidischen Identitatskris-
en und ihren literarischen Darstellungen auseinanderzusetzen. Goltschnigg zieht
Parallelen zwischen den damals in den Nationalstaaten entstandenen massiven
Pluralititen zu den sich am Ausgang des 20./Anfang des 21. Jh. durch Zuwan-
derung resp. Auswanderung ausbildenden ethnischen, kulturellen, religiésen und
sprachlichen Pluralititen, um die daraus resultierenden sozialen, ethnischen, kul-
turellen und religiésen Spannungen zu analysieren. Seine Beobachtungen und
Schlussfolgerungen fiir die Situation damals kénnten in vieler Hinsicht fiir die
Situation heute aufschlussreich und lehrreich sein.

Christo TODOROV widmet seine Aufmerksamkeit den Einfliissen der Globali-
sierung auf die Sprache der Wissenschaft. Zuniichst wird die Bedeutung des Be-
griffs ,Globalisierung' diskutiert, die hier als eine langfristige Tendenz intensiven
wirtschaftlichen, politischen und kulturellen Austausches zwischen Menschen
verschiedener Regionen definiert wird. Der daraus resultierende Wandel in den
historisch gewachsenen Traditionen fithrt zu einem Streit zwischen Traditionalis-
mus und Antitraditionalismus mit interessanten Projektionen in der zeitgendossi-
schen Wissenschaft. Wihrend durch die Mathematisierung und Unifizierung der
Wissenschaftssprache das angestrebte Einheitsideal in der Naturwissenschaft ver-
wirklicht wird, stellt dieses Ideal die Geisteswissenschaften wegen derer Sprach-
und Kulturgebundenheit vor viele Probleme, die besonders deutlich unter den
Bedingungen der Globalisierung zu erkennen sind, denn einerseits sind die Geis-
teswissenschaften durch das Interesse fiir die eigenen und fremden Sprachen und
Kulturen motiviert, andererseits wird ihr Gegenstand sprachlich vermittelt.

Die bestehenden Zusammenhiinge zwischen Sprache, Kultur und den Auswir-
kungen der Globalisierung betrachtet Mustafa ALTAN unter dem Blickwinkel des
Fremdsprachenunterrichts. Der intensive Austausch in fast allen Bereichen sowohl
zwischen Menschen und Gemeinschaften wie auch zwischen ganzen Regionen
setzt die Kenntnis von Fremdsprachen voraus, wie auch Wissen dariiber, welche
kulturellen Unterschiede vorliegen, damit die Kommunikation und das gegensei-
tige Verstindnis nicht misslingen und die Grundlage fiir die Akzeptanz des Ande-
ren geschaffen wird. Es werden die Anforderungen an den Fremdsprachenlehrer
erortert, wie auch die Herangehen, die er im Unterricht einsetzen soll, um seine
Lerner dazu zu beféhigen, problemlos kulturelle und sprachliche Unterschiede in
der globalisierten Welt zu bewiltigen.
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Zu den Beitrigen in diesem Band

Auf dem Kolloquium wurden 63 Beitrige in fiinf Sektionen gehalten. Davon er-
scheinen in diesem Band 56, die verschiedene Aspekte des globalen Themas
behandeln. Da die Autoren der meisten Beitrdge an ihr Forschungsobjekt inter-
disziplindr vorgehen, erwies sich eine Zuordnung zu einem konkreten Thema
recht schwierig. Es finden sich Uberlegungen zu Sprache und Gesellschaft, Sprache
und Politik, Sprache und Kultur, sowie zu Mehrsprachigkeit und Moglichkeiten
des Fremdsprachenlernens im europdischen Kontext. Weitere Schwerpunkte der
Tagung bilden Untersuchungen im Bereich der Textlinguistik und Pragmatik, der
Translatologie und der kontrastiven Studien. In allen Beitragen werden direkt oder
indirekt die Einfliisse der Globalisierung auf Kultur und Sprache zur Diskussion
gestellt. Um dem Leser dieses vielfiltige Herangehen an das Leitthema fibersicht-
licher und leichter zuginglich zu machen, haben wir uns fiir die nachstehende
alphabetische Anordnung entschlossen.

Mit dem vielschichtigen und komplizierten Thema Sprache und Gesellschaft
befassen sich die Beitrige von CRUZ-CABANILLAS&TEJEDOR-MARTINEZ,
STEPANENKO&BLOCH, EBELING, GOTTSCHALK&GOTTSCHALK und CH.
STAMENOV&KOLAROVA. In ihrem Beitrag untersucht IVANOVA das Problem
der Vielsprachigkeit unter den Bedingungen der Globalisierung. GOTTSCHALK
befasst sich mit Englisch als lingua franca und den Vorteilen, die sich daraus fiir
Sprecher des Englischen in den Héflichkeitsstrategien ergeben.

Die Zusammenhinge zwischen Sprache und Politik werden von KATAJEWA aus
der Sicht der Politolinguistik diskutiert. TREICHEL&SCHOPE widmen ihre Aufmerk-
samkeit dem sprachlichen Bezug auf Europa, indem sie biographische Interviews ei-
ner lexikalisch-semantischen und pragmalinguistischen Analyse unterziehen. Europa
steht auch in den Beitrigen von STANCHEVA und BOZHINOVA im Mittelpunkt.

Im Zentrum vieler Beitrige stehen die mannigfaltigen Beziehungen zwischen
Sprache und Kultur. So beleuchtet M. STAMENOYV die sprachliche Wiederspiege-
lung der interkulturellen Konflikte in der Geschichte Bulgariens. Fragen der inter-
kulturellen Kommunikation untersuchen BAK, TIEN, VASILEVA, HADJIKOTEVA
und GROZEVA-MINKOVA, die spezifische Aspekte der interkulturellen Kommu-
nikation in verschiedenen Diskursen herausarbeiten. Damit beschiftigen sich auch
KIRYAKOVA-DINEVA, CHRISTODOULOU, SHABANOV und ZORICA-SAMARD-
ZIC, die auf die interkulturelle Kommunikation im Fremdsprachenunterricht und
in der Ausbildung von Dolmetschern/Ubersetzern verweisen. Spezifische Probleme
des Deutschen als Fremdsprache im interkulturellen Kontext behandeln in ihren
Beitrigen ZLATEVA und WIERZBICKA, und des Bulgarischen - STOYANOVA und
LAMBOVA. Auf den Einsatz von neuen Medien im Fremdsprachenunterricht unter
dem Aspekt der Globalisierung geht MERDZHANOV ein. Threrseits interessieren
sich NIKOLIC&SAVIC fiir die Entwicklung des aktiven und passiven Wortschatzes
bei gehorlosen Kindern unter dem Einsatz der Gebirdensprache. KURSCHNER dis-
kutiert ein fiir den Deutschunterricht sehr interessantes Problem — die Defektivitat
von ,méchte” und wie diese in Grammatiken und Woérterbiichern kodifiziert wird.
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RAPP beschreibt in seinem Beitrag die maschinelle Generierung von Wérterbii-
chern, die auf den anhand eines Algorithmus berechneten orthographischen Ahn-
lichkeiten zwischen den Sprachen basieren. Auf die Erstellung von Wérterbiichern
konzentriert sich auch STAMBOLIEVA, die besonderen Wert auf eine Erweiterung
der syntaktischen Projektion der Lexeme legt.

Kontrastiv angelegt sind die Beitrige von BASCHEWA, PRIETO, MELONI,
KRASTEVA, TOTH&KALDI, SROKA, TIEN und VLIEGEN. BASCHEWA befasst
sich mit der Kodierung der semantischen Rolle ,Finitiv' im Bulgarischen und
Deutschen, um Schlussfolgerungen iiber die Kodierung dieser semantischen
Rolle als Resultat der Verbsemantik zu ziehen. Spezifische Probleme der Rede-
wiedergabe im Deutschen und Niederlindischen in Zeitungstexten behandelt
VLIEGEN. TOTH&KALDI unternehmen den Versuch sprach- und kulturspezi-
fisch strukturierte Ereigniskomplexe im Deutschen und Ungarischen zu model-
lieren und miteinander zu vergleichen. Anhand von Sprachmaterial aus der Bibel
vergleicht SROKA die Rolle des Null-Artikels in Sprachen, die den bestimmten
und unbestimmten Artikel, nur den bestimmten Artikel oder gar keinen Artikel
aufweisen. Mit Hilfe des NSM-Modells (Natural Semantic Metalanguage) arbeitet
TIEN die in den Wortern des Singapur-Englischen (Singlisch) verschliisselten
kulturellen Inhalte heraus. Besonders interessant ist die von PRIETO unternom-
mene interdisziplindre Analyse der Sprache in deutschen, spanischen und bulga-
rischen Corporate Blogs.

Probleme der Translationswissenschaft und der Ausbildung von Dolmetschern/
Ubersetzern stellen NAIMUSHIN, KILEVA-STAMENOVA, CRETU, DENTSCHEWA
und OSIMO in den Mittelpunkt. KILEVA-STAMENOVA verweist auf die kulturspe-
zifischen Informationen in 6ffentlichen Urkunden im Deutschen und Bulgarischen,
die zu Problemen bei der Ubersetzung fithren kénnen. CRETU dagegen interessiert
sich fiir die Verdnderungen auf der Inhaltsebene bei der Sprachverarbeitung und
Ubertragung in eine andere Sprache. Die Uberlegungen von DENTSCHEVA bezie-
hen sich auf die Besonderheiten der spitantiken und frithmittelalterlichen Bibel-
iibersetzungen. OSIMO betont die heutige Aktualitit des Beitrags von Ladskanov
zu der Ubersetzungstheorie vor dem Hintergrund des semiotischen Herangehens
an die Ubersetzungsproblematik. NAIMUSHIN interessiert sich fiir die spezifi-
schen Fertigkeiten, die die Dolmetscher erwerben miissen.

Linguistischen Schwerpunkten ist eine Reihe von Beitrigen gewidmet. So ver-
folgt UESSELER in seinem aufschlussreichen Beitrag die logischen Schritte von
Textlinguistik iiber linguistische Diskursanalyse zur Kritischen Diskursanalyse
und begriindet die Entstehung einer erneuerten Soziolinguistik, die interdiszipli-
nire Verbindungen schafft. SHABANOVA & DENISLAMOVA gehen in ihrer Ar-
beit auf die Repriisentation unterschiedlicher semantischer Pridikate ein, die die
syntaktischen Konstruktionen in Wetterberichten untermauern. WEBER befasst
sich mit den Korrelaten und deren Grammatikalisierung in der Anzeige der refe-
rentiellen Funktion und der Textkohésion. TEN CATE stellt in den Mittelpunkt sei-
ner Uberlegungen die temporalen Verhiltnisse in Aktiv und Passiv im Deutschen.
Textlinguistisch ausgerichtet sind die Beitriige von BRACIC, SKERLAVAJ, SAVOVA
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und PETKOVA-KESANLIS, die Fragen der Themenentfaltung, der Ermittlung von
Prozessen und Strategien des Textverstehens und der Verinderung in den Textsor-
ten unter dem Einfluss der Globalisierung und der Vernetzung behandeln.
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Boris Naimushin (Sofia)

The interpreter as performer

‘End of joy, beginning of pains!’ or Why
interpreters are considered annoying to use

Browsing through the JSTOR archive, I came across some interesting testimonials
from US civil affairs officers regarding the use of interpreters. As part of their
preparation to assume duties in Italy in 1944-1945, these officers received three-
month Italian language instruction at Harvard University in the framework of the
US Army’s Civil Affairs Training Program.

The Army’s Civil Affairs Training Program was an extension of the training
instituted at the School of Military Government at Charlottesville, Virginia, in the
spring of 1942. Recognition of the importance of the administration of territories
occupied by the Allied military forces coupled with high demand for civil affairs
offices running beyond the capacity of the School of Military Government led to
the involvement of ten US universities in the training. The objective in language
instruction was to provide maximum proficiency in speaking and understand-
ing the spoken colloquial language with 120 to 136 contact hours during the two
months including at least 80 hours in conversational drill sessions with not more
than 8 officers present (Harris 1943: 694; Hyneman 1944: 342 etc.).

Many of the graduates of the Italian language program wrote personal letters
of appreciation to Robert J. Clements, who organized the Italian instruction in
Harvard’s School for Overseas Administralion.

Cautioned by Robert Clements and other instructors not to count upon native
interpreters in Italy “too hopefully”, an officer expresses reservations about the
value of such interpreters reiterating his firm resolve to leave these annoying guys
behind (Clements 1945: 35):

“The main drawback to practicing the language here is the many interpreters and
natives who speak English. Lately I have resolved to really practice the language
and have left the interpreters behind. I've been studying my verb endings again. To
fall back on an infinitive form in speech lets a fellow get by, but makes me feel like
cheating”

A captain describes the degree of proficiency in the Italian language he has been
able to acquire in the following terms:

“I'was given the chair at a conference of Sicilian welfare officials and had a grand time
making speeches in Italian. I rarely use an interpreter (good ones are hard to find and
even they are annoying to use) and [ speak and hear Italian all day long. Senza dubbio,
the most important thing in this business is the language. How anyone can hope to
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appreciate another personality or to put across an idea through an interpreter passes
my comprehension” (Clements 1945: 35)

In the same vein, sixty years later Dr. Eberhard Scheiffele notes that, in his
experience, few interpreters have really succeeded in creating a comfortable
feeling of direct communication between him and his counterparts. Dr. Scheif-
fele is a theatre artist, psychotherapist, scholar, and psychodramatist, and often
uses interpreters at his psychological and psychodrama workshops. He finds
it highly disappointing to see his audience nearly put to sleep by a monotone
voice of the interpreter and therefore urges interpreters to try and demonstrate
at least some interest in the topic of the presentation. On several occasions Dr.
Scheiffele has been surprised to see his interpreters indulge in side conversa-
tions with seminar participants and answer questions on his behalf (Scheiffele/
Brodsky 2006).

This reminds of Wagner’s exasperation with stupid singers that runs like a
Leitmotiv through his writings. Many a speaker, having delivered a carefully
prepared speech and listening to the interpreter, may feel tempted to repeat the
outcry "End of joy, beginning of pains!” - a famous phrase uttered by composer
Jean-Baptiste de Lully (1632-1687) as he sent off a new opera to the theatre. (Cole
1958: 367)

Consecutive Interpreter: Performer
or Translation Machine

Although consecutive interpreting is often described as gradually disappearing
from the Western market (Gile 1997), it is still widely used in many other regions
of the world such as Eastern Europe and Asia. Therefore, I fully support the
opinion that all conference interpreters should be able to work in both modes,
as “one can never rule out being called upon to work in consecutive” (Jones
1998) As Georganne Weller puts it in an AIIC blog' dedicated to the discussion
of Gile’s article “The role of consecutive in Interpreter Training: A Cognitive
view":

“I strongly feel that to put “conference interpreter” after your name you have to be

competent in both modes and their variations — otherwise you are a simultaneous

interpreter and not a “full-fledged” conference interpreter”

Several decades ago interpreters used to be instructed to proclaim their allegiance
to “invisibility” regarding themselves “as a translating machine” and remaining “as
objective as is humanly possible.” (Archie 1949: 7) Today, the myth of interpreters’
invisibility has largely been dispelled and the question to be raised is the “type(s)
and the extent of visibility interpreters may assume, and moreover may want to

I http://www.aiic.net/ViewPage.cfm/article262
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assume, in a given situation.” (Le et al. 2009: 93-94). To be more specific, a whole
set of questions should be raised such as:

» To what extent is communication dependent on performance?

+ How far can interpreters go in being performers?

» What are the impediments to performance, such as performance anxiety?

+ Is it possible to develop audience interaction and stage performance skills
through training or “natural talent” is all you need?

» How can performance be integrated into interpreter training?

In consecutive interpreting, interpreters perform in front of the same audience, and
from the same rostrum, as speakers do. In other words, consecutive interpreters al-
ways work in an audience. Working with people is not an easy task. In fact, consecu-
tive interpreters always have two audiences - the speaker and the speaker’s audience.
The interpreter must be able to make both these audiences feel comfortable and con-
fident that he or she is the right person for the task of maintaining communication
between them. The significance of situationality in conference interpreting has been
stressed by many scholars, but mainly with respect to simultaneous interpreting. As
a result, since in simultaneous the is no direct contact between the interpreter, the
speaker and the audience, focus is usually on the need to target the language to the
expectations of the audience and performance is judged in terms of language, style
and tone (e.g. Gerver 1972; Gold 1973; Chernov 1985; Seleskovitch 1986 etc.)

Hugo Cole (1917-1995), English composer and writer, claims that the relation-
ship between composer and performer is a perpetually uneasy one because:

“... each is at the same time master and servant. The composer decrees, the performer
obeys; but he obeys at his own discretion, knowing that the last word is with him.”
(Cole 1958: 366)

I think this very well describes the relationship between the speaker and the in-
terpreter because the speaker decrees and the interpreter is supposed to obey.
However, we all know that interpreters obey at their own discretion knowing that
the last word is with them as “the natural instinct of the performer is to add, not
to subtract” (Payzant 2005 [1982]: 37) This discretion is largely shaped by inter-
preters’ self-perception of their role and function in the communication process
and is “inherently linked with the issue of quality, since conference interpreters’
perceptions of the nature of their task will ultimately shape their performance.”
(Zwischenberger/Péchhacker 2010)

Performance vs. technique

Wolfgang Amadeus Mozart is quoted to have said that the music is not in the
notes, but in the silence between. This idea is shared by Gustav Mahler, Pablo
Casals, Claude Debussy etc. In dancing, performance skills are described as those
aspects that set dancing apart from mechanical movement such as focus, projec-
tion, musicality, timing, emphasis, expression.
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What is performance? Where is this thin red line dividing pure technique from
genuine performance? In his review of Glenn Gould’s New York debut in 1955, a
critic wrote:

“The most rewarding aspect of Mr. Gould’s playing, however, is that technique as such
is in the background. The impression is not one of virtuosity but of expressiveness.
One is able to hear the music.” (Payzant 2005 [1982], 14)

Discussing the claim that lately the performer has been yielding ground to the
interpreter, Hugo Cole notes:

“You can see this very well if you compare the two great Scarlatti players of recent
times, Wanda Landowska and Ralph Kirkpatrick. Madame Landowska is far from be-
ing an unscholarly player: but her performing instinct is stronger than her historical
instinct. She has the true performer’s faith in herself. There are two ways of playing
Bach, she is supposed to have said to another musician, ‘your way: and Bach’s way-
which is my way! Ralph Kirkpatrick, on the other hand, is the new type of schol-
ar-player, erudite and thoughtful, prepared to justify every detail of his performance
on musical or historical grounds. His playing is faultless, but impersonal - a demon-
stration rather than a performance. Madame Landowska’s version of Scarlatti is first
of all a performance: how it affects the listener depends on how he responds to her
personality: for it is by the strength of this personality that she persuades us that her
way is also Scarlatti’s way” (Cole 1958: 367)

In consecutive interpreting, the difference between an impersonal demonstration
(common interpreter) and an expressive performance can be observed in an exam-
ple from the Anglo-Iroquois Councils (1740-70), when the public interpreter was
taken ill and could not fulfil his duties at Albany in 1746. To fill the vacancy,

“several were employed, who had Knowledge sufficient in the Language of the Six
Nations, to make themselves be understood, and to understand what was spoke to
them; yet none of them were so much Masters of the Language, as to speak with that
Propriety and Distinctness that is expected, and usual on so solemn an Occasion. It
was thought therefore proper, to make one of the Sachems understand the speech, by
the Assistance of the common Interpreters, that he might be able to deliver it Para-
graph by Paragraph, as it should be spoke”. (Hagedorn 1988: 65)

The above is a good example of a person with good technique and little or no “feel”,
no expressiveness, no stage presence adequate to the task. That’s what Bereiter and
Scardamalia call “experienced non-experts” suggesting that not everyone becomes
an expert with experience (Bereiter/Scardamalia 1993). Steve Rapson, producer and
performance coach from Massachusetts, USA, says that there are “four elements to
a singer/songwriter’s act: Songwriting, Singing, Playing, & Everything Else. We all
know what the first three are. Everything Else is what most performers neglect. It's
part of your act that can make up for shortfalls in the other three.” (Rapson 2000).
If we look at the interpreter not as a translation machine but as a perform-
er, as an active participant in the communication act, we can say that there are
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three elements to an interpreter’s act: Language skills, Interpreting techniques,
and Everything Else. And Everything Else is what many interpreters neglect. As
Luccarelli puts it, “professionalism goes far beyond the necessary skill to transmit
a message from one language to another” (Luccarelli 2004)

In his famous story of “The Half Hour”, Glenn Gould, while discussing the
problems of teaching of pianists with a group of educators, said (Payzant 2005
[1982]: 94):

“Given half an hour of your time and your spirit and a quiet room, I could teach any
of you how to play the piano - everything there is to know about playing the piano
can be taught in half an hour, I am convinced of it.”

As Steve Rapson puts it, writing a song is one thing; performing it in front of an
audience is another. Continuing the comparison between interpreters and solo
performers, we can say that learning a language and interpreting techniques
is one thing; performing in front of an audience is another. When you are in
front of the audience, Everything Else comes to the forefront. Everything Else
is what an audience sees and hears the moment you come into view. Without
a word, you can communicate clearly to the audience the following (Rapson
2000):

“I am happy to be here and am eagerly anticipating my performance for you. I am
confident, having done this successfully many times before, I like you all and am sure
you like me.”

Unfortunately, without saying a word, a solo performer or an interpreter can com-
municate to the audience a different type of message:

“I do not know what I am doing here and I am terrified by the miserable performance
Tam going to put up for you in a little while. I am shaking with fear, having failed this
many times before. [ hate myself and am sure you can clearly see that”

As Nolan puts it (Nolan 2005: 8):

“... many people studious enough to have acquired a thorough grasp of two or more
working languages tend to be of a somewhat shy and retiring disposition and, when
faced with an audience, may freeze up and develop mental blocks”

Michael Johnson (1994) describes the effects of stage fright in a more picturesque
way:

“Suddenly your mouth is so dry that your lips are sticking to your teeth, and you find
yourself gesturing oddly with your shoulders, and wondering if they think that maybe
something unfortunate happened to you...Stage fright, in a word, sucks”

Although the problem of tension in performance has been discussed through the
ages, it only recently has become an issue for widespread systematic concern,
mainly with respect to music performance. A comprehensive review of the ap-
proaches to the management of tension and stage fright in music performance
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can be found in Lehrer (1987). Unfortunately, training courses and programs for
consecutive interpreters are usually focused on developing and refining con-
secutive interpreting techniques paying much less attention to issues of voice
training, let alone problems of stage fright, stress management and performance
skills. However, if we are to prepare real professionals, it is essential to cover
everything from the interpreter’s posture to controlling anxiety and develop-
ing audience interaction, public speaking and performance skills thus giving
fledgling interpreters insights that might have taken years of trial and error
otherwise,

Studies indicate that various forms of relaxation techniques, biofeedback and
self-hypnosis are helpful in reducing performance anxiety and treating the psy-
chological symptoms of stress. However, it seems that no one has as yet done a
formal evaluation of the combination of various anti-anxiety techniques on stage
fright (Lehrer 1987). Students should be introduced to the concepts of Alexander
technique, differential relaxation, verbal psychotherapy, imagery, cognitive state-
ments, and autogenic therapy to choose elements most suitable in each individual
case. It is interesting to note that the capacity to control stress in interpreting is
sometimes taken into account in interpreting entrance exams, whereas “the ca-
pacity to cope with a situation of continuous stress during a relatively long time
is considered more important than actual performance per se, provided candidates
show a minimum number of skills” (Moser-Mercer 1985).

Every performer relies on various forms of positive self-deception as an artistic
device, which in its mildest forms says, ‘I am good enough to be up here doing
this in front of all these people” (Payzant 2005 [1982], 103). Discussing several
instances of such positive self-deception in Glenn Gould’s career, Payzant goes on
to say that without such self-deception the performer would not last more than
a few seconds as a performer. I agree with his claim that role playing, including

the role of a person good enough to be onstage playing a role, is not the exclusive
preserve of actors.

Conclusions

Consecutive interpreters need focused training to develop specific performance
skills different from linguistic skills and interpretation techniques. Teaching inter-
pretation students about performing is not like teaching them how to reformulate
or take notes. Of course, technical perfection is a given at any professional level,
including conference interpretation, because it is simply not possible to express
feelings through your music or your voice without technique adequate to the task.
On the other hand, performance technique is a tool that you apply to a skill that
is already developed. In other words, pretty much like successful solo performers
who develop an ability to personally connect with the audience via their music,
professional conference interpreters should be able to make that personal con-
nection with their client and their audience via their voice and their behaviour
developing the ability to do their best in almost any situation.
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Slavka Nikolic/Mirjana M. Savic (Belgrad)

Comparative analysis of active and passive
dictionary and Children with hearing
damaged at elementary school age

Primary School-aged Children and the Comparative
Analysis of Active and Passive Vocabulary

On the Problem in General

The process of speech learning has its characteristics and phases from the early
age. The difference in speech development between children who have hearing
impairment and those who do not is insignificant. Auditory perception in a child
with hearing impairment is non-existing or damaged. Such child has difficulties in
acquiring language and speech. The difference visible at this early age is the pace
speech development, because a child with hearing impairment displays a slower
speech development. He or she uses gestures for communication. His or her vo-
cabulary remains passive. Through the development of auditory perception, the
difference is created between the meaning of a pronounced phoneme and a word.
The development of the phonemic perception simultaneously develops active vo-
cabulary and pronunciation.

Learning how to speak is based on creating personal experience in understand-
ing words and speech.

This experience is being created in time, before a child starts using and pro-
nouncing the words he or she learnt. In fact, that is the passive lexicon.

The process of learning how to speak stands for listening and shaping, creating,
repeating, possessing, enriching and forming a lexicon.

Lexicon development has its requirements. Those are the understanding of
words and their active usage.

The ability to understand a word as a reference to an object can be developed
with maturity.

The understanding of words stands for passive lexicon. The application of
speech in the communication of children requires them to know words. At the
same time, the latter stands for understanding words as well. The understanding
of words precedes the words usage. To use a word appropriately, one must know
its meaning - its semantics. Passive lexicon is richer that the active lexicon, i.e. the
vocabulary actively used in speech. Active vocabulary is the number of words a
child used.

Active lexicon has two forms: general, common, everyday lexicon, used in ev-
eryday situations; and specialised, consisting of words used is specific situations.
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